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Grade Two

Reading continues to be a priority in second grade. The student will be immersed in a print-rich environment filled with fiction and nonfiction selections, which relate to all areas of the curriculum and interest. The student will expand vocabulary by speaking and listening effectively in classroom discussions, use a combination of strategies when reading, and read age-appropriate familiar selections with fluency and expression. The student will learn comprehension strategies for fiction and nonfiction materials. The student will be asked to identify main ideas, to make and confirm predictions, and to formulate questions about learning in all subjects, with emphasis on materials that reflect the Standards of Learning in mathematics, science, and history and social science. The student will write stories, letters, and simple explanations; apply simple grammatical principles to writing; and locate information in reference materials.
Oral Language

2.1
The student will demonstrate an understanding of oral language structure.

a) Create oral stories to share with others.

· Have children act out a story as you read it.

· Working with a partner initially and later with groups of 3-5, have students act out a story as they share it with the class.

b) Create and participate in oral dramatic activities.

· Add other students to story as props (trees).  Teach songs that encourage students to move.

c) Use correct verb tenses in oral communication.

· Have two groups. One has a word and the other has a sentence missing a word.  Ex.-I ___________ to the store.

Jogged
· I _________ (climbed) a tree.
· Students must demonstrate the verbs.
· The teacher will prepare cards with verbs front and back – the often misused words of done/did may be on one card; gone, went, on another card; etc. The students will be given sentences with the verb omitted.  Students will select pre-written cards containing the correct verb and skip (or hop, or gallop, etc.)  to the front of the room to place the correct verb in the sentence.
d) Use increasingly complex sentence structures in oral communication.

2.2
The student will continue to expand listening and speaking vocabularies.

a) Use words that reflect a growing range of interests and knowledge.
b) Clarify and explain words and ideas orally.
c) Follow oral directions with three or four steps.

· Provide movement skills for the students.  For example, can you hop twice, jump once, clap your hands twice and then touch your toes?  Can you repeat these steps without me calling them out?

d) Give three-step and four-step directions.

· Have students create challenges for one another as in 2.2-c

e) Identify and use synonyms and antonyms in oral communication.

· Use the audio tape for Tony Chestnut and Fun Time Action Songs - $14.99 amazon.com

Antonyms:  (Gilbert (1977, p.55-56)

1. “I am going to write on the board (or say out loud) a pair of words that have the opposite meaning.  Who can show through movement what the first word means?  Who can show through movement what the second word means?  Now everyone try to describe the two words through movement.  Did you do movements that were quite different?

Some excellent antonyms for movements are:  larger-small, high-low, loud-soft, fast-slow, tight-loose, sticky-fluffy, straight-curved, still-active, smooth-jerky, flat-sharp. . . 

2. Find a partner.  One partner will do a movement.  Can you do the opposite of what your partner did?  Now, tell each other the words you were thinking of in your head.  Were they antonyms?  If your partner ran, did you walk?  If your partner moved on a low level, did you move on a high level?  If your partner made a wide movement, did you make a narrow one?  Try another pair on antonyms.  Let’s watch some partners, and see if we can guess what two words they are doing.

3. Let’s form two straight lines facing each other.  I am going to stand behind one line so they cannot see me but the other line can.  I will hold up a word card, and the line that can see the word act out the antonym for the word.  The line with their backs to me try to guess the word on my card by looking at the other line’s movements and thinking of a word to describe the opposite of what you are seeing.  Now, I will go behind the other line and have them act out a new word.

Some antonyms you might try are: hot-cold, fat-thin, old-young, rich-poor, sick-healthy, happy-sad, bored-interested, war-peace, calm-excited, weak-strong.  Ask the students for more antonyms.

Homonyms (Gilbert, 1977, p. 57):
1. “I am going to put a word on the board (or hold up a word card).  Who can think of a word that sounds the same but is spelled differently and has a different meaning?  Can you act out both words?  When you act out your word, remember to try different levels, directions, force, and speed.
2. Find a partner.  I’m going to give each of you a pair of homonyms.  Act out your words, one at a time, and try to guess each other’s word.  Can you spell your partner’s word correctly on his or her back?  Draw it in the air with different body parts?  Spell it with your body>
3. I’m going to divide the class into groups.  I will give a word to one group, and they will spell it with their bodies.  As soon as you have figured out what their word it, think of a homonym and spell it with your group.  The first group to spell the homonym correctly will start the next word.” 

2.3
The student will use oral communication skills.
a) Use oral language for different purposes: to inform, to persuade, and to entertain.
b) Share stories or information orally with an audience.
c) Participate as a contributor and leader in a group.
d) Summarize information shared orally by others.
Reading

2.4
The student will use phonetic strategies when reading and spelling.
a) Use knowledge of consonants, consonant blends, and consonant digraphs to decode and spell words.

b) Use knowledge of short, long, and r-controlled vowel patterns to decode and spell words.
· (Gilbert, 1977, pp. 36-38):

· In the following you may substitute long vowel words for short vowel words or long and short vowel words may be used together

1. “Can you make the letter a with your body?  Listen to the a sound in the word as. This is the short a sound.  Say they sound as you move your letter a through space; in a circle’ to another level.  (Continue with o, on; it, it; u, us; and e, egg.)

2. I am going to say a word with a short vowel sound.  Repeat the word.  Can you make the shape of the vowel sound you hear in the word?  (You will be able to easily spot children who are having difficulty hearing the correct vowel sound.  Continue with other words.) . . .

3. Can you make a high level shape when you head me say a short vowel sound and a low level shape when you head a long vowel sound?  (Go through a list of different words.  Do not always alternate long and short.)  This time try bending on the short vowels and stretching on the long vowels; move forward on long, backward on short; quickly on short, slowly on long; sharply on short, smoothly on long; move your arms on long sounds, legs on short sounds.  (Go through one list with the same movements. The next day try a new challenge.  This game may be varied by holding up pictures instead of words.)

4. When we put a silent e on the end of a word, the vowel sound changes from short to long.  Who would like to come up and spell out the word cut?  We need three people.  Make small short letters because this is a short-vowel-sound word. Who would like to be the silent e?  Come up and add yourself to the word.  What new word did we make?  All the letters should change shape to long, big letters because now we have a long-vowel-sound word.  Let’s try another word.  … (Continue reminding the children to change the shape of their letters when the silent e is added.) . . . 

5. I am going to write two consonants on the board with a space between them.  Can you think of a vowel to put between the two consonants that would spell a word?  If you can, make the shape of the vowel with your body.  Let’s look at the vowels you are making and write them down on the board.  How many different words can we make with these two consonants?  Can you think of any more?  Let’s try two more consonants.  (Use pairs such as: m_n, p_n, p_t, t_p, b_d, etc.”

c) Decode regular multisyllabic words.
2.5
The student will use meaning clues and language structure when reading.

a) Use information in the story to read words.

b) Use knowledge of sentence structure.

c) Use knowledge of story structure and sequence.

2.6
The student will use language structure to expand vocabulary when reading.

a) Use knowledge of prefixes and suffixes.

· Gilbert (1977, p. 53.):

· “Write a list of words with prefixes or suffixes on the chalkboard, such as dislike, unhappy, untie, gladly, burned, blowing, disobey, depart, inside, darkness.

Look at the list of words on the board.  Who can spell out the prefix or suffix you see in one of the words with body shapes?  You may ask some friends to help you make the letters.  (Continue with the rest of the words.)

· (Divide the students into groups of seven or eight.)  I am going to give each group a root word.  Can you make two new words by adding a prefix or suffix?  Spell out each new word one at a time with your group, and the rest of us will try to guess your root word.

Some good root words to use for this problem are pack, like, kind, friend, slow, thank, call, long, ask, big, blow, kind, jump, ark, dear, deep, friend, happy.”

b) Use knowledge of contractions and singular possessives.

· Gilbert (1977, p. 70):
· “(Divide students into groups of five or seven.)  I am going to give each group a card with two words on it.  (Use combination such as I am, you will, do not, etc.)  Get together in your group and spell out the contractions for your words.  Do not forget to form the punctuation mark used in contractions.  Can other groups guess what your original words were?  Did you punctuate the contraction correctly?”
c) Use knowledge of simple abbreviations.

d) Use knowledge of antonyms and synonyms.

· See 2.2 e)

2.7
The student will read fiction and nonfiction, using a variety of strategies independently.
a) Preview the selection by using pictures, diagrams, titles, and headings.

b) Set purpose for reading.

c) Read stories, poems, and passages with fluency and expression.

d) Reread and self-correct when necessary.
2.8
The student will read and demonstrate comprehension of fiction and nonfiction.

a) Make predictions about content.
b) Read to confirm predictions.

c) Relate previous experiences to the topic.
d) Ask and answer questions about what is read.
e) Locate information to answer questions.
f) Describe characters, setting, and important events in fiction and poetry.

g) Identify the problem, solution, and main idea.
2.9
The student will demonstrate comprehension of information in reference materials.

a) Use a table of contents.

b) Use pictures and charts.

c) Use dictionaries and indices.

Writing

2.10
The student will maintain manuscript and begin to make the transition to cursive.

2.11
The student will write stories, letters, and simple explanations.

a) Generate ideas before writing.

b) Organize writing to include a beginning, middle, and end.

· Create movement patterns that have a beginning, middle, and an end.

c) Revise writing for clarity.

d) Use available technology.

2.12
The student will edit writing for correct grammar, capitalization, punctuation, and spelling.

a) Recognize and use complete sentences.

b) Use and punctuate declarative, interrogative, and exclamatory sentences.

· Gilbert (1977, pp. 69 – 70):

1.
“Can you make the shape of each punctuation mark with your arm or arms as I say them out loud?  Try your legs; an arm and a leg; your whole body.

2. Try making the shape of the punctuation marks I name on a high level; on a low level; on a medium level.

3. Can you make very tiny marks?  Giant size marks? Medium marks?

4. Find a partner and together make the punctuation marks that have more than one part.  (Colon, semi-colon, exclamation mark, quotation marks.)

5. Draw the punctuation marks in space with different body parts; on different levels; with big and small movements; with different force depending on the feeling each punctuation mark gives you; quickly and slowly.

6. Can you move your punctuation marks through space while walking, running, hopping, etc.?  Think of what the punctuation mark implies and move accordingly.  How would an exclamation mark move?  [perhaps quickly, sharply, and on a high level]  How would a period move?  [perhaps on a low level with starts and stops](Divide the class into three to five groups.)  I’m going to give some word cards to each group.  Make up a sentence with your word cards.  You do not have to use all of them.  Hold your cards and arrange yourself in a line so we can read your sentence.  The rest of the groups will try to figure out how to punctuate your sentence by making the punctuation marks with their bodies and fitting themselves into the sentence.  The group who punctuates the sentence correctly can be the next up with this sentence.

This problem provides good practice in sentence construction.  Variations:  If you are working with older students, have them write their sentences on the board.  This will allow them to use more complex sentences.  For younger children, write a simple sent4ence on the board without punctuation.  Ask them to form the correct punctuation mark for the sentence.”

· Students can take turns being the period, question mark, or exclamation mark.   The other students form the parts of the sentence.  The correct punctuation mark moves to the end of the sentence.  (Mike Neeley, Orange Elementary School, Orange County, VA)
c) Capitalize all proper nouns and the word I.

· Students form a line.  Each student represents one word of a sentence.  They are all sitting.  Students will stand if they are to be capitalized, such as proper nouns or the word I.  (Mike Neeley, Orange Elementary School, Orange County, VA)
d) Use singular and plural nouns and pronouns.
e) Use apostrophes in contractions, including don’t, isn’t, and can’t.
· See 2.6 b)
f) Use correct spelling for high-frequency sight words, including compound words and regular plurals.
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