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Instructor: Matthew D. Lucas         Office: Willet 205
Email: lucasmd@longwood.edu     Office Tel: (434) 395-2538                                                      Class Time: 2:00 – 3:15, TR           Office Hours: 10:00 – 11:00, MWF, 1:00-2:00, TR, &                    Class Location:  Willet 111                                                  by appointment  

Course description: This course is a survey of the historical philosophical bases of health and physical education. The course is writing intensive. 3 credits. WR. 3 credits.

Required Texts:

American Psychological Association. (2010). Publication manual of the American Psychological Association (6th ed.). Washington, D.C.: Author.
Mechikoff, R. A. (2010). A history and philosophy of sport and physical education: From ancient civilizations to the modern world (5th ed.). Boston, MA: WCB McGraw-Hill
Required Materials:
Access to email, an email account, Internet, and computer with a variety of software including word processing software.  Students are also encouraged to utilize the resources of the Learning Center, more specifically the Writing Center.  Contact information is as follows:
The Learning Center
201 High Street
Farmville, VA 23909
phone 434.395.2393
fax: 434.395.2453
email: learningcenter@longwood.edu 

 Course Objectives: 

  

 At the completion of the course the students will be able to: 

 General intellectual Skills 

1. accumulate and examine information in an appropriate manner.
2. reconfigure, think about and draw conclusions from that information. 
3. present clearly those conclusions and the information and reasoning on which they are 
    based, both orally and through various forms of writing. 
4. use the APA format in preparing formal written papers. 
5  locate and use scholarly journals from the field of physical education and sport.
6. locate, analyze, and use electronic resources of scholarly value.

Defining Physical Education, Kinesiology and Sport 

7.  identify and explain various definitions of the term "physical education"
8.  discuss the public image of physical education and sport,  explain the factors that have
     contributed to  the development of this  image, and suggest methods for advocating for
     a positive public image of sport and physical education.
9. explain what is meant by the phrases "education of the physical" and "education
     through the physical".
10. identify commonly proposed objectives for physical education for each of the
     cognitive, affective, and psycho-motor  domains.
11. identify and discuss current definitions of what it means to be a physically educated
      person. 
12. discuss the relationship among physical education, health, dance, and recreation.
13. identify and discuss various definitions of sport, games, play and explain differences
     and similarities among these  concepts.
14. reflect on and articulate personal experiences in physical education and sport and
     explain how these experiences have  influenced their own desire to be a professional
      in this field.

Historical Bases of Physical Education and Sport 

15. Identify historical perspectives of physical education issues and legislation. (part of 

      NASPE 1.4)
16. discuss and explain the purposes of studying history, and in particular sport history.
17.  define the perspectives of modernization, urbanization and industrialization, and
       metaphysics and give examples of their use in the study of sport history. 
18. identify the activities and characteristics of physical education and sport in selected
       periods and societies throughout  history.
19. explain how conditions and developments in sport and physical education in previous
      periods of history have influenced or are related to the current status of sport and
      physical education.
20. identify selected important persons and their contributions which have had a
     significant influence on the development of modern sport and physical education.
21. discuss how sport is influenced by the increasingly multicultural society found today
       in the U.S.A.
22. identify traditional sports and activities as well as current  trends in physical
      education and sport  in countries outside the USA.
23. describe the origins and characteristics of the ancient Olympic Games. 
24. describe the origins and characteristics of the modern Olympic Games. 
25. identify and describe significant social and political issues relating to the modern
     Olympic Games. 
Philosophical Bases of Sport and Physical Education 

26. Identify philosophical perspectives of physical education issues and legislation. (part 

      of NASPE 1.4).

27. identify the branches of philosophy and the types of questions explored by each. 
28. define the concepts of dualism and monism and how they approach the mind/body
       relationship 

Sociological Issues in Physical Education 

29.  Identify social perspectives of physical education issues and legislation. (part of 

      NASPE 1.4)
30.  define sport sociology, explain its purposes, and offer arguments which demonstrate
       its importance. 
31. cite examples which demonstrate the significance and ubiquity of sport in our
      society. 
32. discuss the relationship between different social institutions and conditions (including 

      politics, religion and ritual, socio-economic status, the military, and systems of formal
      education) and sport and physical education. 
33. identify some of the relevant issues confronting physical education and sport today. 
34. develop and competently defend one's own position on at least one of these issues. 

Technology Standards:
      In keeping with the technology based initiatives at Longwood University, the student
      should have knowledge and ability to:

1. Identify and evaluate technology resources and technical assistance.

2. Model safe, responsible, legal and ethical use of technology and implement school acceptable use policies including fair-use and copyright guidelines and Internet user protection policies.

3. Design and implement and assess learner-centered lessons that are appropriate and effective practices and learning with technology.

4. Facilitate students' individual and collaborative use of technologies to locate, collect, create, produce, communicate, and present information.

5. All assignments are to be submitted typed and in a professional format.

Professionalism: 

      This concept includes all of the professional behaviors that will be expected when you become employed as an elementary school teacher.  Such behaviors include appropriate conduct, on-time attendance, turning in work on time, and proper appearance in professional settings.

Attendance:  

      Attendance at all classes is expected as a part of your professional behaviors as noted above. Thus, Longwood University guidelines will be followed (absent 10% = reduction of one letter grade & absent 25% = failure in course).  If a student expects to be absent from a class, notification to the instructor would be strongly encouraged. 

Late Work:  

      All work is due on the date it is assigned.  No late work will be accepted.  Problems with your computer or printer do NOT permit you any exceptions to the above requirements.  Although these are the guidelines, the instructor does reserve the right to allow the submission of late work as a result of individual, unforeseen circumstances.

Professional Dress: 

      Students are expected to wear clothing that is appropriate for an educational setting.  Students are expected not to chew gum during class.  Exceptions will be made based on the instructor’s discretion.  

Accommodations of Special Needs:  

      Any student who feels s/he may need an accommodation based on the impact of a physical, psychological, medical, or learning disability should contact me privately. If you have not already done so, please contact the Office for Disability Services  (103 Graham Building, 395-2391) to register for services.

Honor Code:  

      The importance of the college community adhering to an Honor Code and to the highest standards of integrity can not be overstated. All students are deemed honorable unless their conduct proves otherwise. As members of the community of Longwood University are expected to live by the Honor Code and pledge all class work.   All academic work, written or otherwise, submitted by students to their professors or other academic supervisors, and is expected to be the result of their own thought, research, or self-expression.  In cases where students feel unsure about a question of plagiarism involving their work, they are obliged to consult their instructors/professors on the matter before submission of such work. When students submit work purporting to be their own, but which in any way borrows ideas, organization, wording or anything else from another source without appropriate acknowledgment of the fact, the students are guilty of plagiarism. 

       Plagiarism includes reproducing someone else's work, whether it is a published article, chapter of a book, a paper from a friend or some file (or the Internet).  Plagiarism also includes the practice of employing or allowing another person to alter or revise the work, which a student submits as his/her own, whoever that other person may be.  Students may discuss assignments among themselves or with a professor or tutor, but when the actual work is done, the student, and the student alone must do it. When a student's assignment involves research in outside sources or information, the student must carefully acknowledge exactly what, where and how he/she has employed them (This is especially true of information obtained through Internet sources).  If the words of someone else are used, the student must put quotation marks around the passage in question and add in appropriate indication of its origin.  Making simple changes while leaving the organization, content and phraseology intact and submitting it as your own is plagiarism.  However, nothing in these guidelines shall apply to those ideas, which are so generally and freely circulated as to be a part of the public domain.  The Honor Code will be utilized to its fullest extent.

Assignments/Points:

       These assignments will be explained in more detail at a later date. 

Course Requirements:

· It should be noted that the instructor will make every effort to remain true to the schedule, course content, and assignments.  However, the instructor does reserve the right to change these items as he sees appropriate.

Reflections
Students will write eight one-page papers addressing personal opinions on the following topics. Students will also be prepared to discuss their writings during class. Students will use selected reflections to form a basis of the term paper to be written.
Reflection #1 – What is the significance of sport to history? – 1/22
Reflection #2 – What is education of the physical and through the physical? How does
                           this apply to cognitive, affective, and psychomotor domains? What is
                           being physically educated? – 1/24
Reflection #3 – How has sport changed over time? What has remained the same? - 2/14
Reflection #4 – What sports observation has meant the most to me? – 2/21
Reflection #5 – What “crazy” fan activity have you seen at a game? – 3/14
Reflection #6 – What sport/political event means the most to me? – 3/19
Reflection #7 – What is the worst thing about sports? – 3/21
Reflection #8 – Identify historical, philosophical, and social perspectives of PE issues and  

                          Legislation – This paper will be included in your professional portfolio – 

                          4/23
· The point value for reflections 1-6 is one point. For reflections 7-8 it is two points. Simply completing each reflection is not guarantee of acquiring the points. Each reflection has to be one page, double-spaced, in length. Each reflection also must answer the question to the satisfaction of the instructor – not correctly as they are questions of opinion and do not have a right/wrong answer – but with the expression of “reason”.
Term Paper

Students will write a formal research-based paper of at least ten pages in length. The topic chosen should have a foundation based on one of the first four reflection papers. Students will need to gain approval from the instructor as to the topic of the paper.
The format for grading the paper will be as follows:

2/14 - Approval of Paper – score of 0 will be given for paper if this is not done by the

                                            date

3/12 – Rough Draft of Annotated Bibliography – 5 points

3/26 - Annotated Bibliography – 5 points

4/11 - Rough Draft – 5 points

4/25 – Final Draft – 15 points

· The scoring rubric for the term paper is described below. 

Scoring Rubric for term paper:
Annotated Bibliography – 5 points, Rough Draft – 3/12, Final Annotated Bibliography – 3/26
The following 6 points provide guidance for writing an annotation: 

1. The authority and the qualifications of the author, unless extremely well known, should be clearly stated. Preferably this is to be done early in the annotation: "John Z. Schmidt, a Russian history professor at Interstate University, based his research on recently discovered documents." 

2. The scope and main purpose of the text must be explained. This is usually done in one to three short sentences. For example, "He reveals that a few Germans played a key role in the events leading up to the revolution. They provided money, arms, and leadership that helped the revolution get started.” Unlike an abstract, which is an abridgement or synopsis, the writer cannot hope to summarize the total content of the work. 

3. The relation of other works, if any, in the field is usually worth noting: "Schmidt's conclusions are dramatically different from those in Mark Johnson' Why the Red Revolution?" 

4. The major bias or standpoint of the author in relation to the theme should be clarified: "However, Schmidt's case is somewhat weakened by an anti-German bias, which was mentioned by two reviewers." 

5. The audience and the level of reading difficulty should be indicated: "Schmidt addresses himself to the scholar, but the concluding chapters will be clear to any informed layman." This is not always present in an annotation but is important if the work is targeted to a specific audience. 

6. At this point the annotation might conclude with a summary comment: "This detailed account provides new information that will be of interest to scholars as well as educated adults."
The scoring rubric for the annotated bibliography is as follows. Failure to note ten sources will result in zero points for this section. 

	
	5
	4
	3
	2
	1

	Content
	Your sources are interesting and they are all clearly related to your topic.
	Your sources are interesting and most are clearly related to your topic.
	Your sources cover your topic, but they are less interesting and the relationship to your paper is less clear.
	Few of your sources are related to your topic.  You seem to have no real interest in your paper.
	None of your sources are related to your topic.  You seem to have no real interest in your paper.

	Relative Importance to Subject
	You select a variety of research sources that are all written at the appropriate level for this paper’s purpose.  The connection between your sources and your topic are clear;
	You select a variety of research sources & most are written at the appropriate level for this paper’s purpose.  In most cases the connection between your source & the topic is clear.
	The sources you
selected are less varied, but most are written at the appropriate level for this project’s purpose.  At times the connection between the sources and your topic is unclear.  
	You select mostly
one source type (i.e., Internet sites, books, etc.)  Quite often the connection is unclear if there is one at all.  
	You select mostly
one source type (i.e., Internet sites, books, etc.)  The connection is always unclear if there is one at all.  

	Annotation: Includes all 6 points. 
	Your annotation follows the 6 points and provides the main conclusions of each source. 
 
	You clearly
summarize the main
conclusions of each of your sources and include most of the 6 points for annotations.
 
	You clearly
summarize the main
conclusion of each of your sources, but  fail to include most of the annotation points. 
 
	You try to
summarize your
sources, but have
trouble focusing on
the main idea. You
make little or no attempt to include all 6 points for annotations. 
	You try to
summarize your
sources, but have
trouble focusing on
the main idea. You
make no attempt to include all 6 points for annotations. 

	Conventions: 

Proofreading, Spelling, Grammar, APA Style
	You correctly cite at
least 6 sources
using the APA style. Your work in in ABC order and proofread!
 
	You correctly cite at
least 6  sources
using the APA style
described in class
and there are a few
errors.
 
	You cite less than 6 sources and try to use APA style described in class, but have some
difficulty.
 
	You cite fewer than
6 sources using
your own citation
style or use APA style but there are many errors
 
	You cite fewer than
6 sources using
your own citation
style or use APA style but there are many errors
 


Source: Cal State San Marcos

Example:

Schmidt, J.Z. (1973). Causes of the Russian Revolution. New York: Herklon. 

Schmidt, a Russian history professor at Interstate University, based his research on recently discovered documents. He reveals that a few Germans played a key role in the events leading up to the revolution. They provided money, arms, and leadership that helped the revolution get started. Schmidt's conclusions are radically different from those in Mark Johnson's Why the Red Revolution?. However, Schmidt's case is somewhat weakened by an anti-German bias, which was mentioned by two reviewers. Schmidt addresses himself to the scholar, but the concluding chapters will be clear to any informed layman. The style is heavy and argumentative, with many footnotes. This detailed account provides new information that will be of interest to scholars as well as educated adults.
Rough Draft of Paper – 4/11 – 5 points
The scoring rubric for the rough draft is as follows. Failure to write seven pages will result in a score of a zero. 

	Answers question posed
	0
	1

	Question is answered  
	0
	1

	Sources display proof of quality research
	0
	2

	Interesting
	0
	1


Final Draft of Paper – 4/25 – 20 points

The scoring rubric for the final draft is as follows. Failure write ten pages will result in a score of a zero. 

	Proper grammar
	0
	4

	Answers question posed
	0
	4

	Sources display proof of quality research
	0
	4

	Written in an manner that is easy to follow 
	0
	4

	Interesting
	0
	4


Test #1
A test will be given covering chapters 1-4. Other material will include topics discussed in class. The format of the test will include a variety of types of test questions. – 2/7
Test #2
A test will be given covering chapters 5-8. Other material will include topics discussed in class. The format of the test will include a variety of types of test questions. – 2/28
Test #3
A test will be given covering chapters 9-13. Other material will include topics discussed in class. The format of the test will include a variety of types of test questions. – 4/4
Test #4
A test will be given covering chapters 14-16. Other material will include topics discussed in class. The format of the test will include a variety of types of test questions. – 4/18
Final Exam
A comprehensive final exam will be given. The format of the test will include a variety of types of test questions. – Exam Week
Student Evaluation for Final Grade

Grading System:

Reflection #1
  1 point

Reflection #2
  1 point

Reflection #3
  1 point

Reflection #4
  1 point

Reflection #5                                                           1 point

Reflection #6
  1 point

Reflection #7                                                           2 points

Reflection #8                                                           2 points

Term Paper                                                             30 points

    Approval of Term Paper – 2/14
    Rough Draft of Annotated Bibliography – 5points

    Annotated Bibliography – 5 points 

    Rough Draft   -5 points

    Final Draft – 15 points

Test #1                                                                     10 points

Test #2                                                                     10 points

Test #3                                                                     10 points

Test #4                                                                     10 points

Final Exam                                                              20 Points

Total                                                                   100 points

Grading scale:


A = 910 – 100 points 
A- = 900-909 points 

B+ = 890-899 points

B = 810-889 points

B- = 800-809 points 

C+ = 790-799 points

C = 710-789 points

C- = 700-709 points 

D+ = 690-699 points

D = 610-689 points

D- = 600-609 points

F = below 600 

Written work: All written work shall have proper grammar and sentence structure.  Spelling and/or grammar mistakes are concerns and thus the grade shall be lowered if mistakes do exist.  Computer, printer, disk problems are not acceptable excuses for late submissions.

Course schedule

	Date – Week
	Topic of Discussion/Activity
	Assignments Due on last class of week unless otherwise noted

	1/14 – 1/18
	Class introduction; syllabus; grading

Why study Sport History?

Ch.1 History and Philosophy of Sport and Physical 

         Education – First 1/2
	

	1/21 – 1/25
	Ch.1 History and Philosophy of Sport and Physical 

         Education – Second 1/2

Ch. 2 Sumer, Egypt, China, and Mesoamerica


	Reflection #1 – What is the significance of sport to history?- 1/22
Reflection #2 – What is education of the physical and through the physical? How does this apply to cognitive, affective, and psychomotor domains? What is being physically educated?- 1/24  

	1/28 – 2/1
	Ch. 3 Greece 
Video – The First Olympic Games
	 

	2/4 – 2/8 


	Ch. 4 Rome

Test #1 – Chapters 1-4
	Test #1 – Chapters. 1-4 – 2/7

	2/11 – 2/15
	Ch. 5 Philosophy, Sport, and Physical Education During 
          the Middle Ages

Ch. 6 The Renaissance and Reformation – First 1/2
	Reflection #3 – What has remained the same in sport through time? & 

Approval of term paper – 2/14

	2/18 – 2/22
	Ch. 6 The Renaissance and Reformation – Second 1/2

Ch. 7 The Age of Science and Enlightenment
	Reflection #4 – What sports 

observation has meant the most to me – 2/21

	2/25 – 3/1
	Ch. 8 Philosophical Positions of the Body and Development 

         of Physical Education

Test #2 – Chapters 5-8
	Test #2 – Chapters 5-8 – 2/28

	3/11 – 3/15
	Ch. 9 Impact of Science and the Concept of Health on the 
         Theoretical and Professional Development of Physical
         Education 
	Rough draft of Annotated Bibliography of Term Paper – 3/12
Reflection #5 – What “crazy” fan activity have you seen at a game? – 3/14
OHPEP required for PHETE Majors on March 16

	3/18 – 3/22
	Ch. 10 The Transformation of Physical Education 1900-

                1939

Ch. 11 Sport in the Colonial Period – First 1/2
	Reflection #6 – What sport/political 

event means the most to me? – 3/19
Reflection #7 – What is your worst moment in sports? – 3/21

	3/25 – 3/29
	Ch. 11 Sport in the Colonial Period – Second1/2
Ch. 12 Changing Concepts of the Body: 19th Century 

            America
	Annotated Bibliography of Term Paper – 3/26


	4/1 – 4/5
	 Ch. 13 Sport in the 20th Century [social/legislative

             Perspectives – in-class discussion]
 Test #3 – Chapters 9-13
	Test #3 – Chapters  9-13 – 4/4


	 4/8 – 4/12
	Ch. 14 Pioneers and Progress” 1896-1936 – &   

Miracle on Ice

Ch. 15 The Cold War Olympics: 1948-1988 
	Rough Draft of Term Paper – 4/11

	4/15 – 4/19
	Ch. 16 After the Cold War & Philosophical, and 

            Social Issues of  Law 

Torino Games 2006

Beijing Games 2008

Test #4 – Chapters 14-16
	 Test #4 – Chapters 14-16 & latest Olympic

                 Games–  4/18

	4/22 – 4/26
	Torino Games 2006

Beijing Games 2008

Discussion – What does this class mean to me?
	Reflection #8 – Identify historical, 

philosophical, and social perspectives

of PE issues and legislation  - 4/23

Final Draft of Term Paper – 4/25

	Exam Week
	Final Exam
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